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How have we constructed and renewed 
the curriculum for Design and 
Technology?

• Brief summary of the story so far: Adoption of Design and Technology Association - ‘Projects on a 
page’ during academic year 2024-25.  Teacher collaboration to progression within and between units.  
During each unit, children will be told about, or research, a range of diverse inventors, designers and 
chefs.

• Subject leader Training: Subject leader conversations with local cluster leaders to share good 
practice.

• Staff Training: in-house, new subscription to Design and Technology Association accessible to all 
staff.

• Use of outside Expertise: Design and technology Association; Bramhall High School – DT leader



What policy decisions have we made 
about Design and Technology?

• Design and Technology is taught discretely, whilst employing meaningful links to other 
subject areas such as mathematics, science, computing and art.

• Teaching and Learning must engage through AFL; meaningful projects – ‘Projects on a page’;

• Vocabulary is a priority within our curriculum design – must be taught explicitly and assessed 
ongoing

• Investment in high quality resourcing throughout – well stocked DT KS1 and KS2, well stocked 
cooking and nutrition boxes accessible to all year groups.

• Through our Design and Technology curriculum children should be inspired by a diverse range 
of engineers, designers, chefs and architects- teachers actively seek opportunities to promote 
and celebrate diversity wherever appropriate.  Each unit begins by exploring an engineer, 
designer, chef or architect.



What does our Progression for Design 
and Technology look like? Why?

Our starting point in 
Nursery and Reception is 
to introduce relevant 
EYFS Framework 
objectives from 
Mathematics and 
Understanding the 
World. 



What does our Progression for Design 
and Technology look like? Why?

To implement the 
National Curriculum 
for DT in keys stages 
1 and 2, our scheme 
of work is based on 
Projects on a Page.  
We have adapted 
ideas creatively 
whilst ensuring that 
skills are progressive.  
The following 
document provides 
an overview of what 
is covered in key 
stages 1 and 2.  



What does our Progression for Design 
and Technology look like? Why?

Our progression map for Design 
Technology has been designed by 
the team to ensure that steps in 
learning between year groups for all 
aspects of the subject are 
incremental to support sound 
understanding and long term recall. 



What does our Progression for Design 
and Technology look like? Why?

Through a variety of creative and 
practical activities, pupils are taught 
the knowledge, understanding and 
skills needed to engage in the 
process of designing and making. 
Skills to be taught are broken down 
into the areas of:
• Design
• Make
• Evaluate
• Technical knowledge
• Cooking and nutrition
• Horticulture



What essential knowledge* do we 
want our children to acquire?

We have identified the 
essential technical 
knowledge and 
understanding which our 
units of work enable 
children to learn. 

Factual knowledge is 
presented to the children 
in a precise and concise 
way.



What does our Progression of Design Technology vocabulary look like? 

Vocabulary not in bold font is introduced with limited understanding expected.

Vocabulary in bold font is introduced or repeated with an expectation that most 
children will know, understand and be able to use it by the end of the unit.



• How have we sequenced learning 
from EYFS to Year 6? Why?

Our clear sequence for learning begins in 
Nursery and Reception where we have 
designed a rich early years’ curriculum 
inspired by high quality picture books.

Broad themes for a half term / term are 
shared between the 2 classes.

Vocabulary is introduced, modelled and 
repeated through planned learning 
opportunities to embed its use



• How have we sequenced learning 
from EYFS to Year 6? Why?

We use SOLO taxonomy (a model that describes 

levels of increasing complexity in students' 

thinking and understanding) to structure our 

learning objectives. The lesson sequence starts 

with multi structural thinking through to extended 

abstract thinking. It enables us to assess how 

deeply children’s knowledge including practical 

skills  is developing in the subject. It is essential to 

us that most children are able to make relational 

connections in their learning. We go beyond this 

by teaching children to extend their abstract 
thinking in Design Technology.



• How have we sequenced learning 
from EYFS to Year 6? Why?

We ensured that the big ideas of Design Technology are used 
repeatedly in as many lessons as possible within each unit of work.  

We identified our substantive concepts which link directly to 
our intent for the subject. These concepts are repeated over 
time to help children group, connect and explain facts and 
information about the design and technology around them.



• How have we sequenced learning 
from EYFS to Year 6? Why?

Our sequence of lessons in a unit of work 
always begin with recapping prior 
knowledge as a baseline for new learning.

Lessons are connected with prior learning 
influencing and supporting the next step 
taught. 

Key 
vocabulary 
identified is 
explicitly 
taught.   Learning outcomes are planned for 

so that misconceptions are dealt 
with as soon as possible.



• How do children demonstrate that they 
know more and remember more?

AT THE BEGINNING: Children are 
asked to recall prior learning… ‘Last 
term/year you learnt…. This term 
you will learn…. This will help you 
next year when you …..’

AT THE END OF THE PROJECT: The children create and then evaluate 
a product based on practising related skills and product evaluation. 

Based on quality teaching, most children are expected to meet the 
threshold statements.  This assessment provides evidence of the 
application of a range of knowledge that has been taught.

THROUGHOUT:
Children talk to one another and share ideas and 
skills. They have opportunities to practise focussed 
skills necessary within larger projects and use a 
variety of tools and materials. Children are 
encouraged to learn through trial and error.



How do we ensure inclusion in Design 
and Technology?

In order to allow all pupils to engage with DT tasks and 
experience a sense of achievement in designing and making a 
usable product, teachers and support staff consider the 
following:
We consider our resourcing:
1.Equipment – offering differentiated tools such as stubby 
screwdrivers.
2.Space – ensuring pupils with physical needs have enough and 
appropriate space eg table /chair heights.
3. Teacher expertise
• Adapted visuals (enlarge resources) /
• Providing key word sheets, flow charts and visual instructions
• Demonstrate / model examples of outcomes
• Make links to everyday language
• Use questions to encourage learners
• Adaptation of teaching e.g. offering a variety of methods of 
recording ideas quickly, providing opportunities 1:1 with an 
adult.

Impact of approach: ALL children benefit from 
experiencing their own progress and taking 
responsibility for their own learning. ALL pupils 
experience a sense of achievement. Children are 
able to engage with tasks in a way which improves 
attention span, patience, persistence and 
commitment.


