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Successful learners
Confident individuals
Responsible Citizens

Ladybrook Primary School

Literacy



Our
school
intention
for Literacy




Why is it so important to us that we
teach reading well?

Why is Reading so important?

The impact of being able to read extends beyond simply having a set of skills. The benefits of being able to read, and of being a reader
(one who
enjoys reading and chooses to do it) are far reaching, such as:

* Neurological:

Reading helps to develop the learner’s brain and increases their memory function.

= Educational:

As well as giving the learner access to text-based learning across all subject areas and in all lessons, reading improves attention spans and
leads to better concentration.

» Psychologically:

Reading helps children to grow in self-confidence and independence.

Reading offers a greater insight into human nature and decision-making; through the texts they read, learners develop a greater
understanding of the world around them, and a better sense of self.

= Socially:

Being a reader increases the learner’s social status among their peers as well as their self-image and self-confidence.

Reading also develops a better understanding of other cultures and can lead to better community participation.

= Linguistically:

Learners develop richer vocabulary, correct grammar, improved writing, better spelling, and articulate verbal communication.



How have we constructed and
renewed the curriculum for Literacy?

® The story so far: Reading and Writing Scheme developed in school; Dyslexia Friendly Schools award — highest
level accreditation

® Subject leader Training: Stockport LA, Year 6 SATS writing / Reading cluster leader

® Staff Training: Emma Earnshaw (inclusion), ‘in school’ training and moderation, Rebecca Bell

® Use of outside Expertise: Rebecca Bell (DEAL) , Amy Sartou (Diversity)



Our starting point for progression
starts in Nursery and Reception.
We introduce relevant EYFS
Framework objectives from
‘communication and language’
and ‘literacy’

What does our Progression for
Literacy look like? Why?

EYFS
Writing Reception
Early Leaming Goals
General Engage in non-fiction books.
Non-Ficti | Listen to and talk about selected non-fiction to develop a deep familiarity with new knowledge and vocabulary.
on Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate.
Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems and during role play.
Audience
Purpose S
and St onversati t adult o end a
Structure se ta ) e
Learn new vocabulary.
Use new vocabulary throughout the day.
Describe events in some detail.
Use talk to help work out problems and organise thinking and activities, and to explain how things work and why they might happen.
Develop social phrases.
Use new vocabulary in different contexts.
Participate in small group, class and one-to-one discussion, offering their own ideas, using recently introduced vocabulary.
Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate.
Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of conjunctions, with modelling and support from their teacher.
Planning 1 s
Writing E 1 a
and a e I s !
Editing N e eir naw

Learn new vocabulary.
Articulate their ideas and thoughts in well-formed sentences.

Describe events in some detail.

Use talk to help work out problems and organise thinking and activities, and to explain how things work and why they might happen.
Listen to and talk about stories to build familiarity and understanding.

Retell the story, once they have developed a deep familiarity with the text, some as exact repetition and some in their own words.
Use new vocabulary in different contexts.

Listen to and talk about selected non-fiction to develop a deep familiarity with new knowledge and vocabulary.

Form se and capital letters correctly.

Spell words by identifying the sounds and then writing the sound with the letter/s.

Wrrite short sentences with words with known letter-sound correspondences using a capital letter and a full stop.

Re-read what they have written to check it makes sense.

Develop storylines in their pretend play.

Wirite recognisable letters, most of which are correctly formed.

Spell words by identifying sounds in them and representing the sounds with a letter or letters.

Write simple phrases and sentences that can be read by others.

Invent, adapt and recount narratives and stories with peers and teachers.



https://docs.google.com/document/d/1lFopbR-E-CziW1hN-hBVYo7b8g5hiVMN/edit

What does our Progression for
Literacy (Reading) look like? Why?

Wo EYFS Key Stage One Key Stage Two
rd
e Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

Our progression map for reading

€ Early Learning Goals

To continue to apply phonic To use their phonic
k dge a kills as the
dec vords unti

To read most words fluently To read fluently with full

has been designed by the teany 7o

ensure that steps in learning
between year groups for all

ng

To read accurately by

aspects of the subject are .
incremental to support sound
understanding and long term
recall. This includes skills and

To accurately read most
words of two or more

syliables.

To read most words
containing commeon
suffixes.*

knowledge.

For example, the acquisition of
phonics and decoding skills is just
one area of reading, as an
example, that has been planned
to build from nursery to Year 6.



https://docs.google.com/document/d/1lFopbR-E-CziW1hN-hBVYo7b8g5hiVMN/edit

Children start school being immersed
in books as well as phase one phonics
— this starts in our nursery. In fact by
summer children usually have a
reading book. Focussed reading
sessions start as 1:1 before moving to
reciprocal reading. All reading
documentation shows the progress of
skills from EYFS [] Year 6

Children are carefully monitored
throughout their reading journey
using our reading records

Books are carefully chosen to support
Phonics teaching in the early stages of
reading

Mountain Rescue

ORT Stage More Stories A ______MNore Stories B
The .'.'.oq:: KE‘,-’ The Great Race ] The New 80b~,'
e R R R T s
SR Camping
Pirate Adventure - Z
5 A Monster Mistake Adventure
The Drogon Tree It's Not Fair! Scarecrows
..................................................................................................
Srar Underground Noch's Ark
o Adventure Adventure
: A New
Castle Adventure v ~ e
Vanishing Cream Classroom
Villoge in the Mum to the
Snow The Whatsit Rescue
ORT Recod at Home Stage
__Project X - Stage 5 | ORT Reod ot Home Stage 5 | ! B s
The Palace
The Lost Voice Statues

..........................................

..........................................

What's That The Secret of the Gran's New Blue
Ha - NN (OO - - - SOV OO - . WO SR
The Hairy-Scary Save Pudding
Be Quiet Monster Wood
Click! Bang! Pop! Ice Gity

..........................................

What does our Progression for
Literacy (Reading) look like? Why?

FloppPy’s
Phonjcs

dividual Reading Sheet

Key Learning Objectives

Comment on rungs skills developed /
strategies employed



https://drive.google.com/drive/folders/152QPes6yjDxiBCXDDmTbPH29gU277GFe
https://drive.google.com/drive/folders/1fnlNZKboTqZs2tlXIUGEqZ5nAHefz2cD

In reading, we have identified
the essential skills for our year
groups which enable children
to learn to read confidently —
decoding, inference and
deduction, sight vocabulary,
phonics

These have been based on NC
expectations.

Developmentally appropriate
and year group reading skills
are used within group reading,
individual reading and reading
conferences.

Ladybrook Primary School
Group Reading Sheet

Key Learning Objectives 6 (highlight focus rungs for the session)

Tcan make predictions based on what is stated and implie

Date Adult

Text

1 can provide reasoned justification for my views about a book, sometimes using
quotation or drawing on part of the text as evidence.

I can use Point evidence and explain to answer questions about part of a text

Child

Key Points / Questions answered
ise the main ideas drawn from more than one paragraph, identifying key

details that support the main ideas

I can participate in discussions about books that are read to me and those that can be

read independently

1 can check that the book makes sense to me, discussing my understanding and

exploring the meaning of words in context

I have increasing familiarity with a wide range of books including myths, legends and
traditional stories, modern fiction, fiction from our literary heritage, and books from other
cultures and traditions

1:am able to use an encyclopedia and a reference section in the library

I can retrieve, record and present information from non-fiction making sure | plan for my
research first.

| can distinguish between fact and opinion.

want our children to acquire?

What essential reading skills do we

Name Research planner

Before starting your research you need to plan carefully. Use this research

planner fo help you

I want to find out about:

e
Key Questions (including info about which rung they relate to.) ]
‘\
Date: Reading Conference Planning Sheet
3/4
Tl Gak that 7 dase choten: Huthor - he i charactent andl a litle et abot then:
The sective 9 bae decided ta shaze ca 9 have chasen this dectinn becante ...
aw page | pages:

9 necommend | do wot recommend this book becaute. . ...

00,
ool Yeu , A[f,( -~

S

What shall I find out?

e What do I already know?

e What questions do I need fo ask?

Where shall I look for information?

e Shall T use the library?
e Shall Tuse ICT
» Where else shall T look?

Can I find an answer?
e What resources shall T use?(
e Is the information useful?

How shall I show it?

e Who wants o know?
What's the best way of showing i
ICcT?)

What have I learned?
e What did I do well?
e What can I do better?
e What do others think?

books / websites / leaflets )

12 ( booklet/draw a flowchart/ use


https://docs.google.com/document/d/1OHX2qZfHDr2OoqVf_poW-LaysbkJufc-/edit

How do we ensure a range of quality and
diverse texts are used across the key
stages?

High quality texts have
been carefully chosen to
support the curriculum,
the developmental age of
the children and to
demonstrate a range of
styles and authors. This is
reviewed regularly
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reading?

How do we promote a love of

It is important to us that children ‘want to read’” and that they develop a skill set that allows them to
read for enjoyment and for learning. How do we do this?

SSNSNSKSKKKKSKKLKX

High quality, diverse texts

A well stocked library and book corner

ERIC

A library designed by the children themselves
Reading buddies

Visits to libraries

Author visits — both narrative and poets
Reading conferences to share books

Teacher recommendation moments

Recommended books... ‘If you like this....then try this ....

Book fairs — Year 6 run these events
A clear set of reading guidelines

Ladybrook Primary School

Reading Guidelines - reviewed September 2021

Remember — pupils who read widely and often across all subjects = outstanding!

Reading is kay to l2arning 2nd, in 2 print rich environmant, it is 2ssential that children become confident and
fluent readers. We aim to foster positive attitudes to reading through positive role models, encouragement
=nd the provision of 2ppropriate resources to all individuals. In achieving t 2 are enabling children to both

enjoy the literate environmeant in which they live by becoming part of it and ensuring their future success as

earners.

Teachi .

Reading involves a complex interplay of skills and not all children learn using the same skills. We therefore have
to accommeodats l2arning styles and preferances. Thease skills will of course be taught in 2 print rich
Snvironment ENCoUraging ven the youngest of children to read for meaning. Reading skills cannot be taught

in isolation and are best taught alongside each other in 2 developing spiral as children progress through school.

Skills to develop reading ability:

i. Comprehension

3. prediction

b. sequencing

c. recall of significant events

d. make use of previous reading to interpret 2 text

2. relats stories to their own experiences

-

f. can distinguish betwesn fact and opinion
£. respond 3t various levels to the plot, characters or ideas and refer to relevant passages to support their
opinion.


https://docs.google.com/document/d/1D2rGLbTxi93AmrHb0xQuak2dn0ds52bW/edit

like? Why?

Technical skills for writing such as
spelling, grammar, punctuation and
handwriting are taught explicitly
through a planned programme
whilst also being interwoven into
composition within genres that
lend themselves to practice the
skill eg sequencing conjunctions
with recounts.

This starts in EYFS

What does our Progression for
Literacy (technical writing skills) look

B> narmes

Grammar

To know and use the
words "adv
preposition’,

proper noun'.

wo r noun’,
noun', 'adverb’ and

adjective’

| can use apostro|

P
for contracted forms

conjunction’, 'clause’,
subordinate clause’

and 'prefix

can use the present

form of v

ent out to play
(simple past)

can write in standard
for verb

English for
inflections e.g. 'we
were' instead of 'we

throughout a piece of

writing

| can use 2 wids

hen, whose

and know that

nformationin 2
sentence.

| can recognise

ulary and



https://docs.google.com/document/d/1bvjdbX9bEIsOM-kxSIafjyxTC5UonGWb/edit

What does our Progression for Literacy
(writing composition skills) look like?
Why?

In writing, we have identified the
genres of writing that children will

need throughout other subject !
learning and into high school e ' tal

2 SN SRRl &2 Ambitious
explanations are common in science.

Curriculum

Our writing curriculum therefore O kil anc ki e bl
introduces these genres at an age anepen con chonge he
appropriate level and is cyclical so worka”— Malshs Yousalzs
each genre is revisited — on each \

revisit it become more sophisticated.
This allows our children to write
confidently for a different range of
audiences and for different purposes
by the time they leave us.




Our clear sequence for learning begins
in Nursery and Reception. where we
have designed a rich early years’
curriculum inspired by high quality
picture books.

Broad themes for a half term / term are
shared between the 2 classes.

In nursery and reception the children
revisit all of these styles of writing on
many occasions within all terms.

Vocabulary is introduced, modelled and
repeated through planned learning
opportunities to embed its use

How have we sequenced learning (writing
composition)from EYFS to Year 6?7 Why?

Focus for teaching input

Skills from progression chart

Narrative — Traditional Tales

| have used traditional language

| have described the characters

| have told the reader details: who, what, where, when, how?
| have shown the problem

| used ‘Suddenly’ and something happened

| solved the problem

Narrative - Stories with a
pattern

Qur story makes a round

We used adjectives to describe . ..

| say it before | write it

| can hear and write sounds in words

| used a full stop at the end of a sentence
| am beginning to use capital letters

| made the cover exciting

| used a title

Narrative — Fairy tales

| used fairy tale language

| described my characters

| tried to hear and write sounds in words
| used alliteration

| can tell my story in sequence

| can read my story

Recounts

| planned my writing

| answered ‘w’ questions

My sentences are in the right order
| used helpful words to order my sentences
| am beginning to use full stops

Labels and Signs

| can read my recount back

Instructions

| say it before | write it

| think before | write

| can write in a list

| can use numbers to show the order

| think before | write

I know which signs you might find ina. ..
My sign gave clear information

| used size and colour to get my sign noticed
| can read my sign

| used ‘bossy’ words

| started with a verb Lists

| think before | write

| write lists going down the page

I don’t use joining words

My list gives information

| used the sounds in words to help me spell
| can read my list back

My list makes sense

Poems with predictable
structures

| said it before | wrote it

| used capital letters at the start of lines
| repeated ‘.....esnsssssnssnnns
| used capital letters at the start of names
| used rhyming words in lines ...........andu.........



https://docs.google.com/document/d/1WbfGgEWuHk3QBYc6UPfMDYKvSGoP8bh3gWjn2sG5mfg/edit
https://docs.google.com/document/d/1WbfGgEWuHk3QBYc6UPfMDYKvSGoP8bh3gWjn2sG5mfg/edit

How have we sequenced learning (writing
composition) from EYFS to Year 6?7 Why?

Focus for teaching input

Skills from progression chart

Genres are revisited on a cyclical basis — each year group

building on the learning and writing skills of the previous
year group. This also supports our reading curriculum — each
genre begins by an analysis of a successful, age appropriate

Narrative stories from a ® | have used a traditional start
range of cultures ® My beginning creates a setting
® My beginning introduces the characters
® |nthe middle one event leads to the next
® | have used descriptive language
® My story resolves the problem
e | have used full stops and capital letters
Non-Fiction ® My recount starts by introducing the event
Recounts e | have talked about events in the order they happened
® | have used time connectives (temporal connectives)
® | have used the past tense
e | write as if telling a story of what happened
e | ended with a comment about the event
Rhymes with rep patterns/ e Create a class anthology which includes
using the senses ® A number poem with numbers in ascending / descending order
® A poem using rhyme
® A poem using alliteration
® A poem with describing words
® Writing that makes sense

From Year 1 onward, writing is split into blocks — with at
least three genres taught each term. The skills for the
genre are specific to each year group but may be taught
in different ways eg narrative immersion, Talk for

Writing or WMG

text.
R — =+

Focus for teacning input Skills from progression chart

Non-Fiction ® My recount starts by introducing the event

Recounts e | have talked about events in the order they happened
e | have used time connectives (temporal connectives)
® My use of time connectives means | move the recount forward to only focus on significant events
® | have used the past tense
® | used details to make my writing more interesting
® | ended with a comment about the event

Narrative — traditional tales e | used sentences beginning with a capital letter and ending with a full stop

® | use conjunctions to link ideas
® | used repetitive language
e | resolved the problem well
® | used a traditional story ending

Poetry — patterned language ® | have carefully selected words to create strong images
® My poem includes onomatopoeia
e Itincludes alliteration
e Itincludes rhyme
e Itincludes personification
® | have used a capital letter at the beginning of every line
® My writing makes sense

Explanation e | used the present tense
® |used a heading in a large, clear font
® My main text is written in the order that things happen
e | used illustrations and diagrams with labels and captions
® | used arrows to show the order things happen
® | used subheadings to give extra information
® | used sentences beginning with a capital letter and ending with a full stop



https://docs.google.com/document/d/1WbfGgEWuHk3QBYc6UPfMDYKvSGoP8bh3gWjn2sG5mfg/edit
https://docs.google.com/document/d/1WbfGgEWuHk3QBYc6UPfMDYKvSGoP8bh3gWjn2sG5mfg/edit

In writing, we have identified
the essential knowledge within
our units of work which enable
children to learn to read and
write confidently.

These have been based on NC
expectations and end of Yr 2 /
6 teacher assessment
frameworks

Developmentally appropriate
writing skills are shared with
children via their target cards

How do children know what is
expected of them in writing?

Year 2 Writing Target: Writing at the expected level
Name:

| can write simple, flowing narratives about my experiences and those of others (real or fictional)

| can write about real events, recording these simply and clearly

| can use capital letters and full stops to show my sentences.
| can use question marks correctly when | need to

| can use present and past tense mostly correctly and consistently

| can use:
coordinating conjunctions (e.g. or /and / but / so )
subordinating conjunctions (e.g. when / if / that / because / after / before / if ) to join clauses

others

| can spell many common exception words*

| can write capital letters and digits of the correct size, correct way round and that compare properly to my lower case letters

| can use spacing between words that matches the size of my letters

*Some = 30%
*Many = 50%

*Most =90 %



https://drive.google.com/drive/folders/1AYCpcylg5vmCoA1-7-GzHlbNlJqeHBPw

How do we ensure inclusion in
Literacy?

* Upskilling teachers and teaching assistants

* Supporting parents

* A growth mindset culture
* Resourcing

* Impact of approach

* Adaption of teaching

* An enabling environment
* Specific strategies eg Dyslexia Friendly techniques and resources
* Scaffolding and modelling

* Peer support

* Pre-teaching of vocabulary



Reading Scheme — age related book bands

Reciprocal Reading

PIRA termly assessments

Spelling Scheme and tests

Internal and external writing moderation

Summative data — end of EYFS and Year 6

Subject leader pupil Voice

Meeting targets on target cards

Whole school progress displays

Data Analysis — Perspective Lite

Pupil Progress Meetings

Year 2 Writing Target: Writing at the expected level
Name:

| can write simple, flowing narratives about my experiences and those of others (real or fictional)

| can write about real events, recording these simply and clearly

| can use capital letters and full stops to show my sentences.
| can use question marks correctly when | need to

| can use present and past tense mostly correctly and consistently

| can use:
coordinating conjunctions (e.g. or /and / but / so )
subordinating conjunctions (e.g. when / if / that / because / after / before / if ) to join clauses

| can use my phonic skills to try to spell words, spelling many of these words correctly and making phonically-plausik
others

| can spell many common exception words*

-How do children demonstrate that they
know more and remember more?

ORTSTAGE | Approx Phonics phase
And approx. |  word
reading age count

curriculum with in
and sounds) Summ
st words books in prepa

3040

words

Phase 2

satplnmdgockckeurhbfffillss

50-60
words

Phase 3

jvwxyzzzquchshthny
© 0ar or ur ow i ear air

ghesighozoo

y
3 20-100
5ijass words

Phase 3
jvwxyzzzquchshthny
0 0ar or ur ow oi ear air

gh ee igh 02 00

Phase 4 initial
br bl cf cr dr fl fr gl gr sm sn pl pr sc scr shr sk sl
spststrehrertw

Phase 4 final
fenth Ik Ip It mp pch nd nk nt pt sk stxt

Phase 5

zyou y ir ue aw wh ph ew o2 au e

esizosu-e

Phase 5

Phase §
See above

. o . g " 100-150
| can write capital letters and digits of the correct size, correct way round and that compare properly to my lower ca¢ S acss words
months
| can use spacing between words that matches the size of my letters
*Some = 30% s 120-180
Syears§ words
*Many = 50% SAE TREND MLE
250 -45¢
T Good Level of Development 76.7% +9.5%) |-2.6% | 22nd ngzg
st =90 %
300-670
words
EYFSP: Good Level of Development | Value
From a cohort of 30 pupils in your school being assessed using the early 23.3%
years foundation stage profile, 76.7% are achieving a good level of
development (GLD), a total of 23 pupils.
The average total points score, for your school,in all GLD goals is 23.0
out of a possible 24, Adieveg GLO
y ot acheng GLD 550.800
76.7%) words
700~
1000
words

EYFSP: Good Level of Development | Trend

79.3%

76.7%

201819 20 202223

Wschool @

Your school's EYFSP good level of development has decreased by 2.6%

65.2% L% from 79.3% in 2021/22 to 76.7% in 2022/23.
This is equivalent to approximately 1 fewer pupil achieving a good level
of development in 2022/23 compared to 2021/22.
Your school's average for the last 2 academic year(s) is 78.0%.
na___na

Consolidation and developing fluency



https://drive.google.com/drive/folders/1AYCpcylg5vmCoA1-7-GzHlbNlJqeHBPw
https://docs.google.com/document/d/1Fp18dqeeE1JatYVAvRTjbNoF0tWK2jhg/edit

What policy decisions have we made
about Literacy?

® Literacy is recognised for its value across all subjects

® Teaching and Learning must engage through quality reciprocal reading sessions, 1:1
reading, narrative immersions, talk for Writing, What Makes Good...

® Oracy is a priority within our curriculum design — it must be practised in order to write
well

® Investment in high quality resourcing throughout — books updated regularly, quality
dictionaries and thesauri, well stocked library, investment in authors and poets, Dyslexia
Friendly spelling scheme

® Opportunities to write for real purposes eg Yr 6 writing short stories for Year 3

® Analysis of a quality text to trigger all writing blocks



