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How have we constructed and 
renewed the curriculum for 
Geography?

• Subject leader Training: Stockport LA 

• Staff Training: Chris Trevor; SOLO Taxonomy Day

•Use of outside Expertise: Chris Trevor (Field work 
focus); Geographical Association; 
•Bramhall High School Geography leader

•Brief summary of the story so far: SOLO Taxonomy / Jonathan Lear



What does our Progression for 
Geography look like? Why?

Our starting point in Nursery and 
Reception is to introduce relevant 
EYFS Framework objectives from 
Mathematics and Understanding 
the World. 



What does our Progression for 
Geography look like? Why?

Our progression map for 
Geography has been designed by 
the team to ensure that steps in 
learning between year groups for 
all aspects of the subject are 
incremental to support sound 
understanding and long term 
recall. For example, the 
acquisition of place knowledge 
has been planned to build from 
Year 1 to Year 6.

We use our local and regional 
area extensively to influence the 
content of our Geography so that 
our children build a sense of 
place.



What does our Progression for 
Geography look like? Why?

Aspects of fieldwork such as 
mapping skills are taught explicitly 
through a planned programme using 
the school site where we have our 
own orienteering course.



What essential knowledge* do we 
want our children to acquire?

We have identified the 
essential knowledge which 
our units of work enable 
children to learn. 

Factual knowledge is 
presented to the children 
in a precise and concise 
way. 

*Knowledge includes facts, 
familiarity with situations 
and practical skills.

● Know how to describe home and their route to school
● Know that places are different - town, countryside, seaside - using basic geographical language



What does our Progression of 
Geographical Vocabulary look like? Why?

Settlement   Trade    Sustainability   Climate



•How have we sequenced learning 
from EYFS to Year 6? Why?

Our clear sequence for learning begins in 
Nursery and Reception where we have 
designed a rich early years’ curriculum 
inspired by high quality picture books.

Broad themes for a half term / term are 
shared between the 2 classes.

Vocabulary is introduced, modelled and 
repeated through planned learning 
opportunities to embed its use



•How have we sequenced learning 
from EYFS to Year 6? Why?

We use SOLO taxonomy (a model that 
describes levels of increasing complexity in 
students' thinking and understanding) to 
structure our learning objectives. The lesson 
sequence starts with multi structural thinking 
through to extended abstract thinking. It 
enables us to assess how deeply children’s 
knowledge is developing in the subject. It is 
essential to us that most children are able to 
make relational connections in their learning. 
We go beyond this by teaching children to 
extend their abstract thinking in Geography.



•How have we sequenced learning 
from EYFS to Year 6? Why?

We ensured that the big ideas of geography are used repeatedly in 
as many lessons as possible within each unit of work.  

We identified our substantive concepts 
which link directly to our intent for the 
subject. These concepts are repeated 
over time to help children group, 
connect and explain facts and 
information about the world around 
them.



•How have we sequenced learning 
from EYFS to Year 6? Why?

Our sequence of lessons in a unit of work 
always begin with recapping prior 
knowledge as a baseline for new learning.

Lessons are connected with prior learning 
influencing and supporting the next step 
taught. 

Key 
vocabulary 
identified is 
explicitly 
taught.   Learning outcomes are planned for 

so that misconceptions are dealt 
with as soon as possible.



•How do children demonstrate that they 
know more and remember more?

AT THE END: The children analyse a source. 

Based on quality teaching, most children are expected to meet the 
threshold statements.  This assessment provides evidence of the 
application of a range of knowledge that has been taught.

AT THE BEGINNING: Children are 
asked to recall prior learning… ‘Last 
term/year you learnt…. This term 
you will learn…. This will help you 
next year when you …..’



How do we ensure inclusion in 
Geography?

3. Teacher expertise
• Ensure clear visual maps
• Demonstrate / model examples of outcomes
• Make links to everyday language
• Use questions to encourage learners
• Use of geographical literacy maps
• Minimise information on slide shows
• Chunk lessons into episodes
• Use extracts rather than full scale maps

We consider our resourcing:

1. Equipment – adapted visual (enlarge 
resources) / auditory aids eg visualiser 
to address misconceptions / model; 
key concepts/ celebrate learning

2. Space – ensuring pupils with physical 
needs have enough and appropriate 
space eg table /chair heights

Geography is essentially about enquiry 

• Helping children to understand the big picture

Physical (Gross/Fine); Sensory ; Self-Regulation



What policy decisions have we made 
about Geography?

•Geography is recognised as a discrete discipline. 

• Teaching and Learning must engage through assAFL; Teacher’s toolkit (Market Place / 
Quick on the Draw etc);

• Vocabulary is a priority within our curriculum design – must be taught explicitly and 
assessed ongoing

• Investment in high quality resourcing throughout – up to date maps / atlases in classes

•Opportunities to experience field trips beyond the school  using local and regional 
area. There is a geographical focus during these trips.

•Analysis of a source – assessed at end of unit


